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Abstract - |

The J‘fﬂ[_f)‘f exaff?zme‘d the eﬂfmpmnezrru:béb education and functional skills among secondary school
stndents i Ome ch.'ff.‘:’. It also exanged the level of participation of secondary school students in
e;:fmpmzezm‘blp subjects as well as their intentions to apply the skills acquired in self-empowerment
and the motivating factors that enhance their intentions. The study adopted a mrﬂgy- research design
where questionnaires were adpinistered to 200 students who were randomly selected from five
randomly selected Secondary Schools in Ife-Central Local Government in Osun state. Findings of
the study revealed that senior secondary school students have acquired several vocational skills, out of
which trading, electrical works, and catering are the most acquired skills. Furthermore, the study
also revealed that although not as many students (55.3%) presently practice entreprencurship skills
1o earn money, majority of the students (97.5%) would like to earn money from the skills they have
acquired and intend to have an enterprise of their own in future. Einally, the study concluded that
the highest motivating factor for acquiring entreprencurship skills among secondary school students
was the fear of unemployment as motivated by the current economic situation in the country.

Keywotds: Entrepreneurship Intention, Entrepreneurship Skill, Entrepreneurship Practice

Background to the study _
Considering the economic stress that Nigeria, amongst other nations of the world

are facing in recent times, entrepreneurship development becomes impeFative as an
innovation that could define the path to economic empowerment especm!ly for the
youth who are still vibrant and should be filled with a high level of optimism f9r
their lives and for the nation. This has brought about the need for entrepreneursl_np
education to feature as an attractive premise in the curticu}um of a develQPing nation
such as Nigeria. Currently, it is an ifr}por.tant topic in local and 1nternat10‘nal
gatherings, because of its possible positive }nﬂuence as a means .for extenuating
unemployment and other social-economic challenges inhibiting susta.mal.ale
development in all patts of the globe. In the last decade, there had been growing

interest in undertaking and intensifying actions to promote and suppott the idea of
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entrepreneurship as an attractive alternative to wag

around the globe. L .

. On a yeatly basis, thousands of university gradu:mtes join the laboy, :
search of gainful employment. Theser gtaduattés, hravmg spent 2 minimumnark :
years in the four walls of the univermty_engaglng_m mut?h theoretic
little practical observations are enthusiastic to blc engaged in a differe
new life may involve unleashing the many or little that they have learnt, howey, .
mostly involves an anticipation of a “pay me back” for the knowledge gathercdu’ 3
the effort sustained in the past years. On the other hand, there is 2 Chﬂﬂenge Ofand
only tackling the already sizeable unemployed graduates, but also of absorbing r:}(:t
new entrants into the labour market. Undetlying this situation is the fac that the
training which tertiary students receive is not adequate in ﬁu:nishing them Wit;
desirable skills and competencies required for job creation and self-employmen, and
development -

Entrepreneurship education is not a new phenomenon in the history of
Nigeria. It had been in process even since our forefathers learnt different trades such
as blacksmithing, goldsmithing, clothe weaving (aso-oke and kente) specialized in them,
and engaged in those trades to support themselves and their families while
contributing their quota to national development. However, in consequence of the
increasing population of unemployed graduates and the sensitive need for the nation
to take proactive steps to ensure a path of less dependence on bigger nations of the
wotld for numerous goods and services, in the early 2000, the government
introduced entrepreneurship studies as a course in higher institutions under the
auspices of the Centre for Entrepreneurship Development (CED). The Nigerian
government also came up again with a policy that secmingly seemed to be a more
foundational one, whereby entrepreneurship education is right from the basic
schools. This entailed the inculcation of several other practical subjects in the school
curriculum such as cosmetology, electrical installation and maintenance, air
condition/Refrigeration repairs; GSM phone repairs, auto electrical and mechanical
work etc. The introduction of the New Secondary School Curticulum (NSSC) m the
secondary school in Nigeria was a fresh initiative which according to NERDC (2011)
aimed at ensuting that graduates from secondary Schools are, among other things
professionally trained in entrepreneurship skjtlls and possess relevant Information
Communication Technology (ICT) skill that will equip them for cha]lengcs of labour
market (Alabi, 2014). _ L

Entrepreneurship education in 'nglerla‘ amongst other goals also seeks to
vaide students in secondary and tertiary institutions with the knowledgc, skills and
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o i encourage e .
fvation tc;_ ge entrepreneurial success in g variety of

< 7 v %
Therefore, the move by the government thro entures (Ojeifo,

on to make entrepreneurship education Oncugh the Federal Ministry of

Educatt _ 5 e

; . - ulso
smdms for st_lef;ILIts.-Lr;l s;iconc‘lal'y SCI’ELODIS across the country ShOu{)d bc‘—’ﬁ;egencral
ositive step 10 The right direction. This is to inculcate in the youths the Spiﬁtenf 351;1
of seli-

reliance- This development will not only address the problem of unempl

nd eremployment but wx_]l also ensure an entreprencurial h;lmemp oyment and
pational development. It is believed that with the introdu::tion o? ‘lﬂ;ﬂpamt}' E"Drl
education in secondary and tertiary institutions, they will be better repoes!;ézizlilnfo

become CeatiEn O-E excellence with the equipping of technical laboratories both at
secondary and tertiary levels.

mO
2012)-

Statement of the Problem

Despite the inadt?quacy of ent.tepr(?neurship training that adolescents have, coupled

with the economic QO\vnmrn in Nigeria, and the increasing number of unemployed

graduates i the society, the emphasis on entrepreneurship activities has not attained

an anticipated level that can trigger national development. This grim situation is in
agreement with the opinion of Liang (2011) that the skills and knowledge needed to
meet employers" needs in the market differ from what is taught in schools, and the
curricula have not evolved in a manner consistent with changing demands of the
industty in terms of environment, culture, or structure.

Further to this, with the introduction of new entreprencurial subjects, it is not
certain if secondary school students in Osun State are aware, understand and atre
fully engaged in this opportunity provided by the government. Many times, young
students because of the characteristic identity confusion and role conflicts at this age,
also venture into many activities without having a practical goal for the steps taken.
Nevertheless, participation in entreprc:neurship should be backed up with much
interest and motivation in order to be able to sustain the knowledge acquired. It may
amount to a waste, if students participate in entrepreneurship without an intention of
self-empowerment, thereby the purpose of ‘the government introducing
entrepreneurship subjects at that level may amount to a waste. In addition to this,
Ojeifor (2012) describes it as a lifelong process that is essential to the

" competitiveness of the knowledge of the economy. It is expected that students who

acquire various forms of knowledge and skills should be able to sustain knowledge

acquired for future empowerment.
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Entreprencurship Knowledge, Education and Skalls )
Acconding o Kirrner, (1979 entreprencunal knowledge W d:‘f'}nml as a ‘raretied
abstract tvpe of knowledge - the knowladge ot where obram mtormanon ‘(ur other
rtsuurtrs‘\ and how o .jg;[s]o_}- i ,\cquin\i k:m\\'lcdgz:ﬂ grm‘:mms mum‘\cs and
decisional  procedures. These show how  enrerprsing mdn"uhfals v-.:‘muuu:usly
develop their entreprencunal knowledge throughout thei ;ﬁn\t€$§1t\lt:ll lives. W l‘fttn
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. . . tertiary level is a relativ
X sl cnll'clﬂ'C“L“Jf"hlP teaching 10 the tertiary ‘ ¢ cl}r ):omw.g
operations, torn '

course Gatchalian, M.L, (2010).

. ovide student with the knowleq
L e woks to provide stude edoe
Lintreprencurship liducation seek I ge,

~menrial studies in a variety of setting -
kills and motivation to encourage entreprencutial stuaas LA VARE ) ang. The
skills : : < ;
is the type of education designed to <;hangc the
nts, and in the process, will equip him with g,
anage a business enterprise (Apy
L]

enteeprencurship cducation ne
otientation and attitude of lllﬁtl'Ctlillﬁlﬂ o am
skills and knowledge to enable him start anc - o
2006.). Garavan nn:f O'Cinnetde (19})4) :quggCSt- a rangc ()-f. .conimnz:}l}; ;:It:ci ;b]fcnves
of entreprencurship education, which 111(:!udc tl.'nc ﬂcqum?g‘ K pa Sirgl{ evant to
entreprencurship, skills in the use of techniques, in the analysis ol business situations
and in the synthesis of action plans. '

Skill is thought of as a quality of performance which does not depend solely
upon a person’s fundamental, innate capacities but must be fieVeIOPEd th.rough
training, practice and experience. Although skill depends essentially on leamlng, it
also includes the concepts of efficiency and economy in performance (Adegbite et al,
2007).

Gibb A., Hannon, P. (2006) refer to entrepreneurial core skills as “those
capacities that constitute the basic necessary and sufficient conditions for the pursuit
of effective entrepreneurial behavior individually, organizationally and societal in an
increasingly turbulent and global environment”. Drawing from the literature on the
characteristics on entreprencurship, Gibb, A., Hannon, P. (2000) argues that
entreprencurial skills that should be taught, include intuitive decision making,
creative problem solving, managing interdependency on a know-how/who basis,
ability to conclude deals, strategic thinking, project management, time management,
persuasion, selling, negotiation and motivating people by setting an example.

Entreprencurship Education in Nigerian Secondary Schools

In 1982, many reforms were introduced into the educational system of Nigeria
through the introduction of the 6-3-3-4 system of education (Ofoha, 2011). The
system is a reflection of a six years in primary school, 3 years in junior secondary
school, 3 years in senior secondary school and at least 2 minimum of 4 years in a
tertiagr institution. Notable among these innovative reforms is the introduction of
vocational education into the secondary school cutticulum. The aim of the policy of
vocational education in Nigerian secondaty schools as stated in the National Policy
on Education (1991), to provide training and impartation of necessa qkilllq gcm.cg
towards the production of craftsmen, technicians and other sl-;illc;f 1 l?di;-idlinllé s
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will be l““k‘"l“'”““!»‘iwlﬂlld ‘tu th'lh:lll(:t‘. young individuals in Niperia to have an
tellisent undetstanding of the increasing dyn ] {

. 2 amism of technology
Y 3 Y b ? i B * . 1 o
According to Ofoha 2011), cntreprencurship was  introduced to junior

secondary 1-3 as part of business studies which is an optional subject, T'he learning
goals of hll:illl"lt‘SS studies include: Acquisition of basic skills for pr"ncluclivIc smii
l».mi'unhlc‘ l.)usmcss *l'.*cnturing in changing business cnvironments; Creating business
opportunities, creatively solving problems, taking risks, respecting indivir.fl.ml rights
and environmental sustainability;  Self-motivation, sclf-imum;rcn;cnr abilitics and
taking responsibility  for oneself in the achievement of business goals; Sclf-
development and the development  of other individuals  through  business
npp(‘;rtunitius and venture creation.

Rescarch Methodology

Research Design

This study adopted survey research design. The population of the study consisted of
all students of secondary schools in Ife Central Local Government in Osun State. A
sample of two hundred respondents was selected by simple random sampling
technique from 5 randomly selected schools. Forty students were also randomly
selected from cach school.

The instrument used to collect data for this study was a questionnaire. The
reliability of the instrument was conducted using test-retest method in which the
questionnaire. Cronbach’s Alpha test was used to test for the validity of the
instrument. The Cronbach’s Alpha value of the instrument was 0.72 which was good
enough to catry out the study. In analysing the data collected from the .ﬁcld,
descriptive and inferential statistics were employed. Frequency count, simple
percentages and Chi-Square tests were used.
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Data Analysis, Results and Discussion _ e Resnondenis
Table 1: Socio-Demographic Characteristics of the Respondents

Varables Percentage (Mo
Ape
1017 48 2450
1417 132 (5.50
18+ ) 10.00
TOTAL 200 100
Mean = 14,70
SD =215
Sex
Male 09 49,50
Female 101 50).5()
TOTAL 200 100
Religion
Christianity 175 H7.50
Islam 24 12.00
‘I'raditionalist 1 (1.50)
TOTAL 200 100
Father's Education
No Formal Lducaton 5 2.55
Pnmary Iducation 5 2.55
Sccondary Fdueation 48 24.49
| ligher ducaton 134 70.41
TOTAL 196 100
Mother's Education
MNo Iormal ducation 3 1.54
Primary lducation 7 3.59
Secondary ducation 53 27.18
I igher lduecation 132 67.6Y
TOTAL 195 100
Father's Occupation
Civil Servant 13 42,13
l‘armer 14 7.11
Trader 55 27.02
Clergy 11 5.58
Others M 17.26
TOTAL 197 100 |
Mother's Occupation
Civil Servant 67 .72
[Farmer 2 1.04
I'rader 114 50.07
Clergry 5 259
Artisan 5 2,50
TOTAL 193 100
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pable | slhiows "F“f‘ ?:“‘i"‘“: ‘\"““‘!‘J'""l"fl\h“ charactoristics ol the respondents, Majority of
(e pesponddents O AUT) were within the ape vanpe of 1417 (24.50%) fall within
101} years “'hi“"‘* CLOO0%R) were IR venrs al nh:':vv, Also, tiu'hln'iﬂv: qlu;wu‘i thl'tt
(hete AL ore temley USB0% W) than the males (1950, the nu‘-:m ape :tmtl ql-md'n"d
Jeviaton ol the l'w\mm\t‘nh& to be T 70 and 2185 1.“”“.‘.”.\.[.[\.. '.\1,,'1'1"1“1'1.”“1 I.h;' I-ﬂ.)lu
.‘u‘\]ulit}.‘ ot the lcz;lmmlvm:a woere Chostians (B7.50%), l\hls\il.ns \\l.'t'l't"(l2.{}“‘?;":1) \;hik:
("J..f‘““ o were Traditionalists, Also from the wable are the elass of the ru:quulcnts
qith majority ob the tespondents (11900 coming from 888 1, (29.21%) of the
responddents were trom 888 2, (030%) were from 888 3, (9.41%) were from ]SS 3
while (GO and (A0 ot the respondents were from S8 2 and 1SS 1
respectively. ' '

The table also shows educational level of the respondents” fathers. Majority of
the respondents’ tathers (7041%) had higher education, (24.49%) had secondary
education, while equal percentape (2.55%) represented respondents whom their
fathers had primary education and no formal edueation, The table again revealed the
educational level of the respondents” mothers, Majority of the respondent’s mothers
(67.69%%) had higher education, (27.18%) had secondary education, (3.59%) had
primary education while (1.54° o) tepresented respondents whom their mothers had
no formal education,

Furthermore, the table showed the occupation of the respondents’ fathers.
Majority of the respondents fathers (42.13%) were civil servants, (27.92%) were
traders, (17.26%0) did other jobs, while (7.1 1%) and (5.58%) of the rr.:spm}dcnts
father's were farmers and clergies respectively, On the other hand, the nu:'upunnn of
the respondents’ mothers shows that majority of the rcspnndunlqs t:1;1t1wr 8 (59.{]7%)
were traders, (34,7?_“-;\) were civil servants, !:t:lll'.\\ respondents (2.59% 0) were clerpies
and artisans while (1 04%0) of the l‘cspnndcms mothers were farmers.



Tedoe and skill of entreprencualy;
: CWhat knowledge an shin
Research Question Lt What K ™ 1Y dy the
o?
wdents have .
:‘l“:ll 2 ‘ﬂudent\ hn!t‘t‘l"“““““‘!“l‘ Koowledge and Skill
ale 4 . Y
TS Subject/ knowledge Frequency (1) | Pereentage (")
ol }ll. L
| . ersvull \ J.85
l’iuuL _EE:}_‘}}}'&‘! }‘ 15
Baste k__-.unputm lmmmn | la 1 1.:“,
Catenng Service i'! [~1~ :
| Cate nnn .:\ L ntt | l_t'.'.. ekl
| it 1 0.0
1 K. tt‘.l[l_\:_::__l. m . % A } —
T TPhotography | o ,].u
| Cloth Dy mg B L |t : O :
| T o
| E.]utru.ﬂ \\ UrL\- i J"';l - ) 13 AR
Garment making | 1385
D
H.ur Dressing - —— 1‘1 -
1ndm~_: and Markeung 27 — 25 ‘)h )
Fine Art | . 0%
Food & Nutrition 1 0.96
Painting/ Decorating 1 ~10.96 e
Wire works 1 0.96
| Total 104 100
Table 2 shows the varous entrepreneurship subjects  offered and or

entrepreneurship knowledge and skills possessed by the students, The table revealed

that 25.96%0 of the students offers marketing and/or possesses marketing skill only,
= 200 - . = RS = . ! . -0 - \ . ‘ ;

l[D.JS o qﬂera t.l-E‘Ll‘IlC:‘ll nstalladon, 12.5% offers catering cratting while 13:40°

involved in catering only.

. The table further revealed that 11.54% of the total respondents/ students are

involved in computer tramning

-u*~

RIS

i 3.85% are 1nvolved in each of garment making and
=0 - -
ook-keeping while 5.77% involved in phﬂmnmph\‘ and in cach of cloth dven

5 R
panting/decorating, wire works, cnitmcr as well as marketing and tood & putoien

Q0
has 0.96% of the students are involved. This thus implies that the students possess
some entrepreneunal skills.
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Research Question 2: W{hat is the level of participation of secondary school
students in entreprencurial education in the study area? ’

Table 3: Disttibution of Respondents by Level of Participation

A e

,.Y?—t-l-@lgs— Yes No | Total
: f % F %,
Are there any entrepreneurial subjects | 145 | 72,5 55 (275 1200
offered in your school

wffer any of the subjects 102 1 79.69 20 20.31 | 128
Do you attend classes regularly 97 82.91 20) 17.09 | 117

Do you find the subjects interesting 101 | 87.83 14 12.17 | 115
Do you do any practical work during | 85 | 7025 |36 | 29.75 | 121
the class or subject

Would like to have entreprencurial 147 | 91.88 13 8.13 | 160
| subject to be offered in school |

Table 3 reveals the distribution of respondents by entreprencurial education, skills
and level of participation. From the table, 72.5% of the respondents agreed that
there are entrepreneurial subjects in their schools, 79.69% of the total respondents
agreed that they offer any of the entreprencurial subjects. In additon, larger
percentage of the respondents (82.91%) do have regular classes, 87.83% of the total
respondents find entrepreneurial subjects very interesting, and 70.25% and 91.88%
of the total respondents do have practical section during the classes and would like
to have the subjects to be offered in their schools respectively. This analysis above
implies that the level of participation of the respondents is very high and the subject
of entrepreneurial education is highly welcome by the students.
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Rescarch Question 3: What mtentions do

rudents have after the completio P

f
f};z'::liczmdary ]%L::rr::;;i)r::icurinl Intentions of the R‘;e‘:l‘mndcnts = __9
Variables —F Lf: A Iz l?u____']__t_l_t_f:i
Intention to be self-cmployed after 178 | 89.00 22 | 11.00 {200
%;15;1:12?10 have an enterptise of their own | 190 | 95.48 9 452 [199
lll:nf:;:itn to carn money from the skill(s) 195 | 97.50 5 12,50 200
llf:::ntly practice the skill(s) to earn moncy 115 | 58.38 82 | 41.62 197

Table 4 reveals the entreprencurial intentions of .thc respondents. According to the
table, majority of the respondents (89%) would like to be sclf—cn*lploylr:d when they
finish school, 95.48% of the total respondents agreed that they would like to have an
enterprise of their own. In addition to the table, 97.5()“/:.1 agreed that they would like
to earn moncy from the skill they learnt. Mcanwlulf:, more t.h:m half of the
respondents (58.38%) agreed that they presently practise the skill learnt to eamn

money.

Consequently, due to the positive intention of the respondents, it can be
concluded that entrepreneurial education has helped the students to have positive

perspective towards the subject.

Research Question 4: What factors motivate the students to venture into

entrepreneurial activities?

Table 5: Motivating Factors for Entrepreneurship Education

Variables Yes No Total |
f %o f %o |

Choice of entreprencurship skill based on | 54 | 27.00 146 | 73.00 200

parents’ occupation

Choice of entreprencurship skill based on 32 1 16.00 168 | 84.00 200

continuity of family tradition

Choice of entreprencurship skill basedon | 26 | 13.00 174 | 87.00 200

lack of opportunity to further education

Choice of entreprencurship skill based on 95 | 47.5 105 | 52.5 200

unemployment rate
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Table 5 depicts the motivating factors for |
students. From the table, 73% of the tota] r

] < t ir are > 1 3 1
the subject based on their parents” occupations while 80% of the total respondents

also disagreed Fhat they chF)osc the subject because they don’t want to be civil
servants like their brothers, sisters, uncles and aunts.

Moreover, 84% of the respondents disa
because they want to continue the family

“ntreprencurial Education among the
espondents disagreed that they choose

greed that they chose the subject
. tradition. Predominant of the respondents,
87% also disagreed that they chose entrepreneurial subject because they think that

they don’t have the opportunity to further their education, about 52.5% of disagreed
that they choose 1;0 venture into entrepreneurial activity because they think the
government has failed to provide jobs for the people while 54% of the respondents

agreed that they chose the entrepreneurial subject because they don’t want to work
under anybody.

Discussion

The results of this study confirmed that larger percentage of the schools in the Osun
State offer at least one entreprencurship subject and that there is high level of
participation among the students. Not only that but also that the students would like
the entrepreneurship subjects to be offered more cffectively in their schools. Thus,
they possess some knowledge of entrepreneurship education. This therefore implies
that entrepreneurship education has received greater attention in secondary schools.

This agrees with the findings of Kourilsky (1995). He found that
entrepreneurship development in primary and secondary schools has received
growing attention because students have exptessed a desire to participate in
entrepreneurship programs. It also agrees or conforms to the findings of Filions
(1994), who found that the ideal stage to acquire basic knowledge about
entrepreneurship and to foster positive attitude towards entreprencurship is during
childhood and adolescence yeats.

Moreover, this study also revealed that most of the students/respondents
would like to be self-employed when they finish school and that they would like to
have enterprise of their own. As such, there is a strong intention among the
respondents to establish their own business entities after the completion of their
schooling.

To buttress this, the findings of Krueger N. I, (2007), revealed that having an
entrepreneurial intention means that one is committed to starting a new business.
The fmdings of Friendrich and Visser (2005) also buttress this further. They found
that education about entreprencurship and for entreprencurship has the capacity of
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- . - - : after co '
imncreasing students’ in becoming entrepreneurs at some stages mpletmg thejy

e led that larger pr :
Furthermore, the results of this study also reveale €T Proportion

the respondents are motivated to have entrcpteﬂeUIShlp elclluCﬂtlorllg\;fil]ilg to the foe
that they do not want to walk under anybody and that they wou - € to be thej,
own bosses thus, in essence, they want to be self-employed. .Thls agrees Vijflth Paul's
findings (2005) that one of the objectives of CI.‘ltIE[.)reﬂﬁUIShip education is tg offer
functional education for the youth such that it will to be self-employed and gep.
reliant.
i.  ‘The results of this study confirmed that larger percentage of the schools i,
the State of Osun offer at least one entrepreneutship subject and that there i
a high level of participation among the students. |
ii.  The students possessed some knowledge of entrepreneurship education,

ii. Most of the students/respondents would like to be self-employed when they
finish school and that they would like to have enterprise of their own.

iv.  Larger proportion of the students were motivated to have entrepreneutship
education owing to the fact that they do not want to walk under anybody and
that they would like to be their own bosses thus, in essence, they want to be
self-employed.

v.  There was no significant relationship between the occupations of parents and
the students’/respondents’ entrepreneurial intentions and/or choices.

vii. There was a strong intention among the students to establish their own
business entities after the completion of their schooling.

Conclusion and Recommendation
Based on the findings it can be concluded that the general entrepreneurial intention
among secondaty school students in Ife-Central Local Government is high and
encouraging. Entrepreneurship Education is a welcome and interesting subject 10
students of secondary schools and efforts should be made to increase the
participation level of the students.

The following recommendations are proposed to further improve the
kn?iwledgc and practice of entrepreneurship education among secondary schools
students.

1. Entrepreneurship Education should be practical-otiented so as t© st
students’ interest.
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p Fateprencurship Bdueang
ewary levels but should
other kevels of education,

wo Untrepreneusship Bdue

1 should not only be

. ottered at the secondary and
alzso be cntrenche :

d and made compulsory at all

ators « ; : :
PRI PR WREIARS should adopt nteraction based teaching whach
will toster active pareipanon of students

w. Secondary school curnculum should be

. desipned i such o way that it
changes the attiades ' '

_ and behaviour of students to the extent that they

percave vu'tp‘lv-um'm creation as the Correct nlrnlnp\' ot hife.

v.  The curmculum should  also allow students 1o Lprcp.uc for “nsks and
ownership™, Schoaols ottenng  the I
should have \\‘cll-cqmppcd n:;:uun:
hands-on leaming,

subject (Entreprencurship  Education)
¢ centres with the necessary facilines for
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